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The Research That Drives Our Work 
 

Before designing and building Teaching Channel Teams and its underlining set of 

suggested practices and protocols, several strands of educational research were consulted. 

The research blended video-enhanced professional learning (Sherin & Dyer, 2013) 1 with a 

diverse set of studies, including those from the learning sciences (Scardamalia, Bransford, 

Kozma & Quellmelz, 2012; Bransford, Brown & Cocking, 2000), adult learning theories 

(Lindeman, 1990; Knowles, Holton & Swanson, 2005; Brookfield, 1995), online teacher 

professional development (Lemke, 2013), and the production of pedagogical content 

knowledge (Wasley, Hampel & Clark, 1997a, 1997b).  

As a result, video-enhanced professional learning is the foundation of Teams, and 

emphasizes both watching and analyzing one’s self and others as part of reflective practice. 

When participating in video-based professional learning activities, the research reveals that 

teachers are better able to:  

• Discover new possibilities for their practice (Sherin & van Es, 2009; Borko & Klingner, 

2013; Erickson, 2013)  
• See their practice more clearly, since they can view class happenings multiple times 

(Sherin, 2003, 2007) 

• Pinpoint cause and effect between teacher and student interactions (Sherin, 2003, 

2007) 

• Notice student reasoning and sense making (Sherin & Han, 2003; Kazemi Elliott, 

Hubbard, Carroll & Mumme, 2007; Erickson, 2011) 

• Collaborate with colleagues through discussions of common video artifacts (Borko, 

Jacobs, Eiteljorg & Pittman, 2008) 

                                            
1 To read a more exhaustive review of research that informs Teaching Channel Teams, 
see Video and Teacher Learning: Tools, Tasks, and Outcomes by Sherin and Dyer, 
2014. 
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By engaging in relevant, timely, ongoing, and job-embedded productive disciplinary 

discourse that is centered on a problem of practice, Teams helps teachers sharpen their 

professional learning focus to what matters to them (see Gates, 2014). This type of focus on 

core issues that personally affect one’s practice, echoes what scholars of adult learning have 

believed for many years (Lindeman, 1990; Knowles, Holton & Swanson, 2005): Adult learners 

are motivated to learn when there is a personal need and when their experiences are resonate 

with the learning at hand. Choice and voice in the direction are essential to growing one’s 

practice.   

Teachers who participate in Teams engage in knowledge-building communities 

(Scardamalia, Bransford, Kozma & Quellmelz, 2012). They access and share resources about 

their practice, as they continually refine and expand their expertise. Face-to-face and online 

collaboration have been shown to lead to greater learning outcomes (Lemke, 2014; Means, 

Toyama, Murphy, Bakia & Jones, 2010). This deeper learning, in turn, provides a strong 

foundation on which to build productive, professional disciplinary understandings and an 

expanded repertoire of practice (Wasley, Hampel & Clark, 1997a, 1997b). 

The research base is reflected in our Theory of Professional Learning, which consists of five 

key elements that can be approached at any point along the learning cycle:   

• Gather & Focus: focuses on gathering and vetting videos and other resources related 

to a particular aspect of classroom practice to spur one’s learning. 

• Watch & Analyze: entails watching a video or reading an article, to provide a picture or 

model of what is possible. This also includes reviewing videos or resources, 

investigating and deconstructing particular teaching moves or strategies, and 

examining and discussing the impact of these teaching moves and strategies on 

students. 

• Translate & Adapt: focuses on re-envisioning strategies or models to make them 

suitable for one’s particular classroom context. It involves imagining and naming what 

success would look like in one’s own classroom, with one’s own students, within one’s 

own discipline. While a great deal of professional development asks teachers to adapt 

particular strategies, we emphasize the real need to adapt materials and strategies for 

one’s own context. 

• Practice & Gather Evidence: asks teachers to practice a teaching move or strategy 

multiple times in one’s classroom, revise the move or strategy as needed while 
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practicing, video tape the move or strategy, and gather student work to see the impact 

of their fledgling efforts. 

• Analyze & Seek Feedback: involves critically examining one’s own or a peer’s videos 

by posing and discussing questions to identify strengths and areas for improvement. 

This questioning connects reasoning and conclusions to evidence of student thinking 

that is visible in the videos. Feedback and collegial dialog about particular dimensions 

in the video and about student work play a prominent role during this stage in order to 

facilitate the refinement of one’s practice. 

 

 
 

Teaching Channel Teams Theory of Professional Learning 
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